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RESEARCH COMPETENCE AS AN INDICATOR OF SUCCESSFUL 

MODERNIZATION OF PEDAGOGICAL EDUCATION IN UKRAINE 

 

Abstract. This article reveals the essence, structure, and significance of research 

competence as an indicator of the successful modernization of pedagogical education 

in Ukraine. The dynamics of the development of this concept are analyzed in the 

context of modern challenges caused by rapid technological progress and the need to 

train a new type of teacher – innovative, reflective, and capable of continuous self-

improvement. It is emphasized that research competence is an integrative quality of a 

person that encompasses not only cognitive knowledge but also motivational-value, 

practical-activity, and reflective aspects. The article highlights the main provisions of 

Ukrainian regulatory and legal documents (Laws «On Education» and «On Higher 

Education,» State Standard of Higher Education for Pedagogical Specialties), which 

lay the legal foundations for the formation of research competence. The requirements 

for the research work of future teachers are presented, particularly by establishing the 

share of the scientific component in master’s level curricula. Existing scientific 

approaches to modeling and stage-by-stage formation of this competence are 

summarized, and the pedagogical conditions that contribute to its development are 

identified. Specifically, the necessity of creating a favorable developmental 

environment, applying productive teaching methods, and integrating research logic 

into the educational process is analyzed. Scientific studies that have revealed 
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discrepancies between regulatory requirements and the practical level of research 

competence formation in student-teachers are analyzed. The identified problems 

indicate the need for further improvement of teaching and evaluation methods. The 

skills that are indicators of the formation of research competence are presented, 

including the ability to evaluate information, use digital technologies in scientific 

activities, and develop innovative projects. It is concluded that the successful 

modernization of pedagogical education in Ukraine depends on the effective formation 

of research competence in teachers, which is a guarantee of the quality of the 

educational process and adaptation to the challenges of the information society. 

Keywords: research competence, legal and regulatory acts, professional 

development, pedagogical education, modernization, quality of education. 
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УСПІШНОЇ МОДЕРНІЗАЦІЇ ПЕДАГОГІЧНОЇ ОСВІТИ В УКРАЇНІ 

 

Анотація. У статті розкрито сутність, структуру та значення дослідницької 

компетентності як індикатора успішності модернізації педагогічної освіти в 

Україні. Проаналізовано динаміку розвитку цього поняття в контексті сучасних 

викликів, зумовлених стрімким технологічним прогресом та потребою у 

підготовці педагогів нового формату – інноваційних, рефлексивних та здатністю 

до постійного самовдосконалення. Наголошено, що дослідницька компетент-

ність є інтегративною якістю особистості, що охоплює не лише когнітивні 

знання, а й мотиваційно-ціннісні, діяльнісно-практичні та рефлексивні аспекти. 

У статті висвітлено основні положення нормативно-правових документів 

України (Закони «Про освіту» та «Про вищу освіту», Державний стандарт вищої 
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освіти для педагогічних спеціальностей), які закладають законодавчі основи для 

формування дослідницької компетентності. Представлено вимоги до науково-

дослідницької роботи майбутніх педагогів, зокрема, встановлюючи частку 

наукової компоненти у навчальних програмах магістерського рівня. Узагальнено 

існуючі наукові підходи до моделювання та поетапного формування цієї 

компетентності, а також визначено педагогічні умови, які сприяють її розвитку. 

Зокрема, проаналізовано необхідність створення сприятливого розвивального 

середовища, застосування продуктивних методів навчання та інтеграції 

дослідницької логіки в освітній процес. Проаналізовано наукові дослідження, які 

виявили розбіжності між нормативними вимогами та практичним рівнем 

сформованості дослідницької компетентності у студентів-педагогів. Виявлені 

проблеми вказують на необхідність подальшого вдосконалення методик 

викладання та оцінювання. Представлено уміння, що є показниками 

сформованості дослідницької компетентності, включаючи здатність до оцінки 

інформації, використання цифрових технологій у науковій діяльності та 

розробки інноваційних проєктів. Зроблено висновок, що успішна модернізація 

педагогічної освіти в Україні залежить від ефективності формування 

дослідницької компетентності у педагогів, що є запорукою якості освітнього 

процесу та адаптації до викликів інформаційного суспільства. 

Ключові слова: дослідницька компетентність, нормативно-правові акти, 

професійний розвиток, педагогічна освіта, модернізація, якість освіти. 

 

Problem Statement. The modern world is characterized by rapid changes, 

technological progress, and constantly growing demands on human capital, which 

necessitates the continuous modernization of all spheres of public life, including 

education. The traditional system of pedagogical education often focused on the 

reproductive acquisition of knowledge and methods, whereas modern educational 

paradigms require the development of key competencies, among which research 

competence is of particular importance. This gap between existing approaches to 

teacher training and the current requirements of the knowledge society creates new 

challenges that require a systemic solution. 

In this context, research competence acts as an integrated quality of a person, 

allowing teachers to adapt to new conditions, critically comprehend information, 

independently find solutions, and implement effective teaching methods [12; 13]. It is 

the driving force of innovation in pedagogical practice and a key indicator of the 

educational system’s readiness for qualitative changes and modernization. Its 

development correlates with the educational system’s ability to adapt quickly and 

effectively in times of crisis, which is a sign of successful modernization. 

Ukraine has taken significant steps in the legislative and conceptual 

formalization of modernization processes. Legislative changes, such as the Laws of 
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Ukraine «On Education» (2017) [7] and «On Higher Education» (2014) [4], as well as 

the Concept of Pedagogical Education Development (2018) [10] and the State Standard 

of Higher Education for Pedagogical Specialties (2021) [12], lay the foundations for a 

competence-based approach. However, as some studies show, the level of research 

competence formation in future teachers requires further study and improvement [13]. 

Analysis of Recent Research and Publications. Research competence is an 

integrative quality of a person that combines knowledge, skills, and value orientations 

to acquire new knowledge. M. Holovan [1] and V. Yatsenko [24] define it as the 

readiness and ability for research activity, which includes motivational-value, 

cognitive, practical-activity, and reflective components. H. Serdiuk [16] and S. Hrozan 

[3] support this definition, emphasizing that competence is formed through self-

development, not just as a result of direct instruction. It is the basis for the development 

of other professional qualities, such as communicative and social competencies, and 

serves as a key to professional self-development [21]. M. Rohanova [15] also describes 

it as a complex that ensures success in innovative activities. Along with research 

competence, project competence plays a significant role, especially for future teachers. 

M. Portian [13] identifies its motivational-value, cognitive, and activity-reflective 

components. The formation of this competence involves the development of analytical, 

creative, and research skills, which confirms their interconnectedness. This indicates a 

synergistic potential, where methods aimed at developing one competence contribute 

to the formation of another [13]. The formation of both competencies requires active 

and practice-oriented approaches. M. Rohanova [15] proposes to integrate special 

didactic units into curricula, while T. Skoryk [18] emphasizes the importance of 

simulation games, master classes, and case methods. The holistic combination of 

theory and practice is critically important, as H. Serdiuk [17] notes. V. Frytsiuk and 

co-authors [21] argue that research competence is a meta-competence that enhances 

overall professional readiness. Despite a deep theoretical understanding, there are 

challenges in practical implementation. H. Serdiuk [17] notes that the problem of 

developing research competence remains insufficiently studied. M. Portian [13] 

emphasizes that the levels of project competence formation are often «average and 

low.» This indicates a gap between theory and practice, which requires the 

development and implementation of effective, scientifically sound models for the 

formation of these competencies. 

The purpose of the article is to analyze the role of research competence as an 

indicator of the successful modernization of pedagogical education in Ukraine based 

on regulatory and legal documents and scientific research. 

Main Material. In scientific works, research competence is defined as an 

integrative quality of a person that combines knowledge, skills, a researcher’s 

experience, value attitudes, and personal qualities [1]. It is manifested in the readiness 

and ability to conduct research activities to obtain new knowledge by applying methods 



                                                          Актуальні питання у сучасній науці  
                                                                                                  № 9(39) 2025   

   
 
 
 
 

 

 

1111 

of scientific cognition, a creative approach to goal setting, planning, decision-making, 

analysis, and evaluation of research results [1]. It is not just a sum of separate elements, 

but a dynamic combination that reflects the motivation for scientific inquiry, the level 

of proficiency in the methodology of pedagogical research, and the personally 

significant qualities of the researcher [19]. This understanding of research competence 

as a holistic, integrative quality emphasizes its complexity and multifaceted nature, 

which requires a comprehensive approach to its formation. For the modernization of 

pedagogical education, this means that changes must take into account not only «what» 

to study but also «how» to form a holistic personality of a researcher capable of 

independent inquiry and innovation [11]. If research competence is defined as an 

«integrative quality of a person» that includes not only cognitive knowledge and 

activity skills but also motivation, values, and personal qualities, this means that its 

formation cannot be reduced to teaching a few separate courses. It requires a systemic 

restructuring of the educational process that will contribute to the development of all 

these aspects. For modernization, this means that changes must be deep and cover not 

only curricula but also pedagogical methods, the educational environment, and the 

evaluation system to ensure the holistic development of competence. 

In the structure of research competence, Ukrainian scientists distinguish four 

main components that interact with each other and perform specific functions. The 

motivational-value component performs a stimulating and value-orienting function [1]. 

It includes the awareness of the significance of research activities for professional 

growth and improving the quality of education, the presence of a stable interest in 

scientific inquiry, and the desire to improve one’s own level of research competence 

[13]. The cognitive (cognitive-information) component is responsible for the cognitive 

function [1]. It involves deep and conscious knowledge of the theory and methodology 

of pedagogical research, knowledge of the essence of research competence, as well as 

the ability to search, process, analyze, and evaluate information from various sources 

[12]. The practical-activity (technological-activity) component performs a productive 

function [1]. It includes the ability to identify problems, formulate hypotheses, select 

adequate research methods, process and analyze the results obtained, conduct scientific 

discussions, and implement research results into practice. It also includes the ability to 

develop and implement new educational tools and projects. The reflective (reflective-

personal) component is responsible for the regulatory function. It includes the ability 

to self-analyze one’s own pedagogical and research activities, critically reflect on 

problems, and the ability to use acquired knowledge and skills in new and non-standard 

situations, as well as to correct one’s own professional activities [13]. 

The clear distinction of these four components is fundamental for developing 

holistic programs for the formation of research competence, which allows not only 

teaching «how to research» but also fostering a «researcher.» The division of research 

competence into these interconnected components is important for the practical 
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implementation of modernization processes. The motivational component determines 

the desire to research, the cognitive – knowledge, the activity – skills, and the reflective – 

the ability to self-improve. For successful modernization, this means that educational 

programs must be designed in such a way as to develop all these aspects 

simultaneously, rather than just transmitting knowledge about research. This will 

ensure not just the possession of skills, but also the inner readiness and ability of the 

teacher for continuous inquiry and improvement. 

The formation of research competence is a priority task of modern education, 

implemented through the development of a set of interconnected skills. Their totality 

reflects the level of formation of this competence. First and foremost, this is the ability 

to effectively navigate the information space, critically analyze and verify data, using 

digital tools and open educational resources. An important aspect is the ability not only 

to use existing ones but also to create new electronic (digital) resources, adapting them 

to specific educational and research needs. In addition, research competence involves 

mastering scientific methods of cognition and their application in the educational 

process. This includes the ability to identify and formulate a research problem, propose 

hypotheses, select adequate methods, process and analyze the data obtained, and 

present conclusions in a well-reasoned manner. Academic integrity, which ensures the 

reliability and objectivity of the results, is also an integral part. Finally, research 

competence is manifested in the ability to develop, implement, and apply the results of 

scientific research in practical activities, particularly in pedagogical ones, contributing 

to the integration of innovations [12; 14]. 

The emphasis on digital technologies and critical evaluation of information in 

the context of research competence reflects the impact of digital transformation on 

pedagogical activity. This indicates that the modernization of pedagogical education 

must be not only about «research» but also about «digital research.» The inclusion of 

these aspects as key skills of research competence shows that modern pedagogical 

education must meet the challenges of the information society. This means that 

modernization cannot be limited to traditional research methods but must actively 

integrate digital tools and skills for working with large amounts of information. This 

expands the understanding of research competence and its importance for successful 

modernization. 

Ukrainian legislation forms a comprehensive regulatory and legal framework 

that regulates and stimulates the development of research competence at various levels. 

The fundamental act that regulates the information component of scientific activity is 

the Law of Ukraine «On Scientific and Technical Information» [6]. This law provides 

the legal basis for the creation, collection, storage, dissemination, and protection of 

scientific and technical information, which is critically important for ensuring access 

to the data necessary for conducting effective research. Without proper legal regulation 

of information flow, research work becomes impossible. In addition to information 
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support, the state exerts a targeted influence on the focus of scientific research through 

the Law of Ukraine «On Priority Areas of Science and Technology Development» [8]. 

Recent changes, introduced by Law No. 3534-IX of January 13, 2024 [5], expanded 

the list of priorities to include areas related to national security and defense and 

extended their relevance. This decision allows state funding to be directed to areas 

critical to the country, which directly affects the distribution of resources in higher 

education institutions and determines the topics of scientific work, particularly for 

students, contributing to the formation of their research competence in accordance with 

state needs. 
Other regulatory and legal documents form the basis for the implementation of 

research competence directly into the educational process. The Law of Ukraine «On 
Education» [7] lays down the general principles of a competence-based approach, 
while the Law of Ukraine «On Higher Education» [4] directly links education with 
science, defining research skills as a mandatory requirement for higher education 
seekers. This requirement is enshrined at the level of master’s and doctoral programs. 
Strategic documents, such as the Concept for the Development of Pedagogical 
Education [10], indicate a systemic approach to the development of research skills in 
teachers. The State Standard of Higher Education in specialty 011 «Educational, 
Pedagogical Sciences» [12] regulates the amount of study time allocated to the 
scientific component. In addition, the professional standard «Teacher of a General 
Secondary Education Institution» [14] integrates elements of research activity into 
professional practice, making it an integral part of continuous professional 
development. Thus, the legislative framework of Ukraine systematically contributes to 
the integration of research activities into the educational and professional space, 
emphasizing its importance for the innovative development of society. 

A number of pedagogical conditions have been identified for the successful 
development of research competence. O. Tovkanets [19] emphasizes the need to create 
a subject-spatial developmental environment, use productive teaching methods and a 
set of research tasks in the educational process, and actively apply information 
technologies. M. Haharyn and A. Koshlaba [2] and M. Rohanova [15] emphasize the 
need to form professionalism in future preschool teachers within the framework of 
personality-oriented education and the development of students’ cognitive activity. 
Among the specific practices that contribute to the formation of research competence, 
a stage-by-stage mastery of the content of academic disciplines such as «Methodology 
and Logic of Scientific Research» and «Fundamentals of Scientific Research in 
Pedagogy» is highlighted [2]. For practicing teachers, innovative forms of work are 
used, such as teacher portfolio presentations and methodological exhibitions «Grains 
of Pedagogical Experience,» which provide an opportunity to demonstrate professional 
achievements and contribute to the development of creative potential [22]. 

The change in the role of the teacher in the New Ukrainian School, where the 

teacher is positioned as a coach, facilitator, tutor, and moderator on an individual 
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educational trajectory, is of particular importance [20]. This change in role from a 

knowledge transmitter to a facilitator is a direct reflection of the need for their own 

research competence. To be an effective coach, the teacher must be able to research, 

adapt, and find individual approaches, which is the essence of research activity. Thus, 

the change in the teacher’s role is a powerful stimulus for the development of their 

research competence, and its formation becomes not just an academic requirement but 

a practical necessity for the successful implementation of the New Ukrainian School. 

Despite significant theoretical developments and legal consolidation, there are 

significant challenges in the formation of research competence. A study by M. Portian 

[13] shows that future primary school teachers and educators have a predominant 

average and low level of project competence formation. This low level is a signal that 

despite regulatory requirements and theoretical developments, the practical 

implementation of modernization in the part of research competence formation faces 

significant challenges. This indicates the need to revise existing teaching and 

evaluation methods. The identified low level of competence formation at the initial 

stages indicates deep problems that cannot be solved only by changing standards. This 

requires comprehensive measures: retraining of teachers, updating the material and 

technical base, and developing new teaching methods that actively involve students in 

research activities. 

The prospects for the development of research competence are closely related to 

the study of the axiological priorities of teachers, which will contribute to more 

effective methodological work [9]. The content and nature of value training depend on 

the trends of modern education, which are focused on ensuring academic freedom, 

personal development, understanding learning as a process of research, and ensuring 

the well-being of the student [9]. Research activity requires immersion in research and 

full self-realization, internal work on oneself, and readiness for self-improvement. 

Research competence reflects the teacher’s ability to innovate, adapt, and 

continuously self-improve, which is the essence of modernization [12]. It testifies to 

the transition from reproductive to productive and creative pedagogical activity [17]. 

A teacher who possesses research competence does not just apply ready-made methods 

but actively seeks new ones, adapts them, and evaluates their effectiveness, which is a 

manifestation of true innovation and progress in education. This is not just a set of 

skills but also an indicator of a change in the teacher’s mentality – from an executor to 

an active creator of the educational process, which is a fundamental aspect of 

successful modernization. A high level of research competence ensures the quality of 

the educational process and compliance with the challenges of the knowledge society, 

as it allows the teacher to independently research new methods, evaluate their 

effectiveness, and adapt programs to the changing needs of students and society [7]. 

Indicators of successful modernization that reflect the development of teachers’ 

research competence are: an increase in the number of teachers who master the methods 
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of research and experimental work; the availability of original programs, manuals, 

methodical recommendations, and articles; participation in experimental activities; the 

results of certification and the regularity of professional development [23]. These 

criteria and indicators make it possible not only to evaluate the individual competence 

of the teacher but also to measure the systemic progress of modernization. The growth 

of indicators according to these criteria at the national level will indicate the success of 

the reforms. Monitoring these indicators allows for a quantitative and qualitative 

assessment of the progress of modernization, turning research competence from an 

abstract concept into a measurable indicator. 
Conclusions. Research competence is a multi-component integrative quality of 

a teacher’s personality that includes motivational, cognitive, practical-activity, and 
reflective aspects. It is key to forming a modern teacher capable of innovation, 
adaptation, and continuous professional development. The analysis of Ukraine’s 
regulatory and legal framework indicates the consistent integration of requirements for 
research competence and implementation in the training of pedagogical staff at the 
master’s level. This is a significant achievement of modernization, as it creates the legal 
and conceptual prerequisites for qualitative changes in education. The developed 
scientific models and identified pedagogical conditions for the formation of this 
competence are an important theoretical basis for further practical actions. 

Further research that will help to reveal this problem more deeply is the study of 
the role of university and school administration in creating a favorable environment for 
the development of research competence. 

 
References 
1. Holovan, M. (2012). Model formuvannia doslidnytskoi kompetentnosti maibutnikh 

fakhivtsiv u protsesi profesiinoi pidhotovky [Model of forming research competence of future 
specialists in the process of professional training]. Pedahohichni nauky: teoriia, istoriia, innovatsiini 
tekhnolohii – Pedagogical sciences: theory, history, innovative technologies, 5(23), 196–205                    
[in Ukrainian]. 

2. Haharin, M., & Koshlaba, A. (2025). Model formuvannia doslidnytskoi kompetentnosti 
maibutnikh vykladachiv u pedahohichnykh zakladakh vyshchoi osvity [Model of forming research 
competence of future teachers in pedagogical institutions of higher education]. Perspektyvy ta 
innovatsii nauky – Prospects and innovations of science, 3, 301–310 [in Ukrainian]. 

3. Hrozan, S. (2015). Metodolohichni pidkhody do vyznachennia sutnosti ta zmistu poniattia 
«doslidnytska kompetentnist» [Methodological approaches to determining the essence and content of 
the concept of “research competence”]. Zbirnyk naukovykh prats Umanskoho derzhavnoho 
pedahohichnoho universytetu imeni Pavla Tychyny – Collection of scientific works of Pavlo Tychyna 
Uman State Pedagogical University, 3(2), 3605 [in Ukrainian]. 

4. Kalenskyi, A. (2025). Naukovi pidkhody do rozvytku doslidnytskoi kompetentnosti 
vchyteliv litseiu [Scientific approaches to the development of research competence of lyceum 
teachers]. Pedahohichni nauky – Pedagogical sciences, 16, 27–33 [in Ukrainian]. 

5. Kontseptsiia rozvytku pedahohichnoi osvity: Nakaz MON Ukrainy vid 16.07.2018 № 776 
[Concept of pedagogical education development: Order of the Ministry of Education and Science of 
Ukraine dated 16.07.2018 No. 776]. (2018). Retrieved from https://zakon.rada.gov.ua/laws/show/ 
z1137-18#Text [in Ukrainian]. 

https://www.google.com/search?q=https://zakon.rada.gov.ua/laws/show/z1137-18%23Text
https://www.google.com/search?q=https://zakon.rada.gov.ua/laws/show/z1137-18%23Text


                             Актуальні питання у сучасній науці  
            № 9(39) 2025 

 
 
 
 
 

 

 

1116 

6. Levrintz, M., Varha, N., & Popyk, Yu. (2023). Rozvytok doslidnytskoi kompetentnosti 

maibutnikh pedahohiv u vyshchii shkoli: zarubizhnyi dosvid [Development of research competence 

of future teachers in higher education: foreign experience]. Naukovyi visnyk Uzhhorodskoho 

universytetu. Seriia: Pedahohika. Sotsialna robota – Scientific Bulletin of Uzhhorod University. 

Series: Pedagogy. Social work, 2, 71–75 [in Ukrainian]. 

7. Ministerstvo osvity i nauky Ukrainy. Nakaz № 520 vid 11.05.2021 Pro zatverdzhennia 

standartu vyshchoi osvity za spetsialnistiu 011 «Osvitni, pedahohichni nauky» dlia druhoho 

(mahisterskoho) rivnia vyshchoi osvity [Ministry of Education and Science of Ukraine. Order                  

No. 520 of 11.05.2021 On approval of the standard of higher education in specialty 011 «Educational, 

pedagogical sciences» for the second (master’s) level of higher education]. (2021). Retrieved from 

https://osvita.ua/legislation/Vishya_osvita/82566/ [in Ukrainian]. 

8. Portian, M. (n.d.). Formuvannia proektuvalnoi kompetentnosti maibutnikh uchyteliv pochatkovoi 

shkoly i vykhovateliv zakladiv doshkilnoi osvity [Formation of design competence of future primary 

school teachers and educators of preschool education institutions]. Teoriia ta metodyka navchannia 

ta vykhovannia – Theory and methods of teaching and education, 46, 104–121 [in Ukrainian]. 

9. Propesiinyi standart «Vchytel zakladu zahalnoi serednoi osvity» [Professional standard 

“Teacher of a general secondary education institution”]. (2024). Retrieved from https://mon.gov.ua/npa/ 

pro-zatverdzhennia-profesiinoho-standartu-vchytel-zakladu-zahalnoi-serednoi-osvity [in Ukrainian]. 
10. Rohova, M. (2024). Formuvannia doslidnytskoi kompetentnosti maibutnikh pedahohiv 

doshkilnoi osvity v protsesi profesiinoi pidhotovky [Formation of research competence of future 
preschool teachers in the process of professional training]. Visnyk Sumskoho natsionalnoho 
ahrarnoho universytetu. Seriia: Pedahohichni nauky – Bulletin of Sumy National Agrarian 
University. Series: Pedagogical sciences, 1112, 1068–1087 [in Ukrainian]. 

11. Serdiuk, H. (2023). Analiz osnovnykh definitsii doslidzhennia rozvytku doslidnytskoi 
kompetentnosti vchyteliv ukrainskoi movy ta literatury [Analysis of the main definitions of the study 
of the development of research competence of teachers of Ukrainian language and literature]. 
Profesіyna pedahohika – Professional pedagogy, 1(26), 31–40 [in Ukrainian]. 

12. Serdiuk, H. (2023). Problema rozvytku doslidnytskoi kompetentnosti vchyteliv 
ukrainskoi movy [The problem of developing research competence of Ukrainian language teachers]. 
Innovatsiina pedahohika – Innovative pedagogy, 65(2), 111–116 [in Ukrainian]. 

13. Skoryk, T. (2021). Teoriia i praktyka profesiinoi uspishnosti maibutnoho vchytelia u 
zakladakh vyshchoi osvity Ukrainy (druha polovyna XX – pochatok XXI stolittia) [Theory and practice 
of professional success of a future teacher in higher education institutions of Ukraine (second half of 
the twentieth – beginning of the twenty-first century)]. (Doctoral dissertation, Taras Shevchenko 
Chernihiv Collegium National University) [in Ukrainian]. 

14. Shmalii, L. (2021). Naukovo-doslidnytska robota yak umova formuvannia profesiinoi 

kompetentnosti pedahoha [Scientific and research work as a condition for the formation of a teacher’s 

professional competence]. Sotsialno-humanitarnyi visnyk – Social and humanitarian bulletin, 37, 10–11 

[in Ukrainian]. 

15. Shkilna osvita: reforma starshoi shkoly: rozvinchuemo mify ta vidpovidaiemo na 

zapytannia [School education: high school reform: debunking myths and answering questions]. 

(2025). Retrieved from https://mon.gov.ua/news/reforma-starshoi-shkoly-rozvinchuiemo-mify-ta-

vidpovidaiemo-na-zapytannia [in Ukrainian]. 

16. Tovkanets, O. (2024). Rozvytok doslidnytskoi kompetentnosti maibutnikh pedahohiv v 

umovakh bahatorivnevoho navchannia [Development of research competence of future teachers in a 

multilevel learning environment]. Molod i rynok – Youth and the market, 7–8(227–228), 85–89                    

[in Ukrainian]. 

https://osvita.ua/legislation/Vishya_osvita/82566/
https://mon.gov.ua/npa/pro-zatverdzhennia-profesiinoho-standartu-vchytel-zakladu-zahalnoi-serednoi-osvity
https://mon.gov.ua/npa/pro-zatverdzhennia-profesiinoho-standartu-vchytel-zakladu-zahalnoi-serednoi-osvity
https://mon.gov.ua/news/reforma-starshoi-shkoly-rozvinchuiemo-mify-ta-vidpovidaiemo-na-zapytannia
https://mon.gov.ua/news/reforma-starshoi-shkoly-rozvinchuiemo-mify-ta-vidpovidaiemo-na-zapytannia


                                                          Актуальні питання у сучасній науці  
                                                                                                  № 9(39) 2025   

   
 
 
 
 

 

 

1117 

17. Uspikhy ta prorakhunky shkilnoi osvity za roky nezalezhnosti: shcho pro tse dumaiut 
eksministry ta chynnyi ochilnyk MON (chastyna druha) [Successes and miscalculations of school 
education over the years of independence: what ex-ministers and the current head of the Ministry of 
Education and Science think about this (part two)]. (2024). Retrieved from https://nus.org.ua/2024/ 
11/11/uspihy-ta-prorahunky-shkilnoyi-osvity-za-roky-nezalezhnosti-shho-pro-tse-dumayut-eksministry-
ta-chynnyj-ochilnyk-mon-chastyna-druga/ [in Ukrainian]. 

18. Fritsyuk, V., Baiurko, N., & Fritsyuk, V. (2024). Doslidnytska kompetentnist yak 
skladova hotovnosti maibutnikh pedahohiv do profesiinoho samorozvytku [Research competence as 
a component of the readiness of future teachers for professional self-development]. Perspektyvy ta 
innovatsii nauky – Prospects and innovations of science, 1, 353–365 [in Ukrainian]. 

19. Yatsenko, V., & Holovan, M. (2017). Sutnist ta zmist poniattia «doslidnytska 
kompetentnist» [The essence and content of the concept of «research competence»]. Teoriia ta 
metodyka navchannia fundamentalnykh dystsyplin u vyshchii shkoli – Theory and methods of 
teaching fundamental disciplines in higher education, 7, 55–62 [in Ukrainian]. 

20. Zakon Ukrainy «Pro vyshchu osvitu» (№ 1556-VII vid 01.07.2014) [Law of Ukraine «On 
Higher Education» (No. 1556-VII of 01.07.2014)]. (2014). Retrieved from https://zakon.rada.gov.ua/ 
laws/show/1556-18#Text [in Ukrainian]. 

21. Zakon Ukrainy «Pro vnesennia zmin do Zakonu Ukrainy «Pro priorytetni napriamy 
rozvytku nauky i tekhniky» shchodo rozshyrennia pereliku priorytetnykh napriamiv ta prodovzhennia 
yikh aktualnosti» (№ 3534-IX vid 13.01.2024) [Law of Ukraine «On Amendments to the Law of 
Ukraine «On Priority Directions of Science and Technology Development» regarding the expansion 
of the list of priority directions and the extension of their relevance» (No. 3534-IX of 13.01.2024)]. 
(2024). Retrieved from https://zakon.rada.gov.ua/laws/show/3534-20#Text [in Ukrainian]. 

22. Zakon Ukrainy «Pro naukovo-tekhnichnu informatsiiu» (№ 3322-XII vid 25.06.1993) 
[Law of Ukraine «On Scientific and Technical Information» (No. 3322-XII of 25.06.1993)]. (1993). 
Retrieved from https://zakon.rada.gov.ua/laws/show/3322-12#Text [in Ukrainian]. 

23. Zakon Ukrainy «Pro osvitu» (№ 2145-VIII vid 05.09.2017) [Law of Ukraine «On Education» 
(No. 2145-VIII of 05.09.2017)]. (2017). Retrieved from https://zakon.rada.gov.ua/laws/show/2145-
19 [in Ukrainian]. 

24. Zakon Ukrainy «Pro priorytetni napriamy rozvytku nauky i tekhniky» (№ 247-VIII vid 
08.09.2015) [Law of Ukraine «On Priority Directions of Science and Technology Development»   
(No. 247-VIII of 08.09.2015)]. (2015). Retrieved from https://zakon.rada.gov.ua/laws/show/247-
19#Text [in Ukrainian]. 
 

Література 
1. Головань M. Модель формування дослідницької компетентності майбутніх фахівців 

у процесі професійної підготовки. Педагогічні науки: теорія, історія, інноваційні технології. 
2012. Вип. 5 (23). С. 196–205. 

2. Гагарін М., Кошлаба А. Модель формування дослідницької компетентності 
майбутніх викладачів у педагогічних закладах вищої освіти. Перспективи та інновації науки. 
2025. Вип. 3. С. 301–310. 

3. Грозан С. Методологічні підходи до визначення сутності та змісту поняття «дослід-
ницька компетентність». Збірник наукових праць Уманського державного педагогічного 
університету імені Павла Тичини. 2015. Вип. 3(2). С. 3605.  

4. Закон України «Про вищу освіту» (№ 1556-VII від 01.07.2014). URL: https://zakon. 
rada.gov.ua/laws/show/1556-18#Text 

5. Закон України «Про внесення змін до Закону України «Про пріоритетні напрями 
розвитку науки і техніки» щодо розширення переліку пріоритетних напрямів та продовження 
їх актуальності» (№ 3534-IX від 13.01.2024). URL: https://zakon.rada.gov.ua/laws/show/3534-
20#Text 

https://zakon.rada.gov.ua/laws/show/1556-18#Text
https://zakon.rada.gov.ua/laws/show/1556-18#Text
https://zakon.rada.gov.ua/laws/show/3534-20#Text
https://zakon.rada.gov.ua/laws/show/3322-12#Text
https://zakon.rada.gov.ua/laws/show/2145-19
https://zakon.rada.gov.ua/laws/show/2145-19
https://zakon.rada.gov.ua/laws/show/247-19#Text
https://zakon.rada.gov.ua/laws/show/247-19#Text
https://zakon.rada.gov.ua/laws/show/1556-18#Text
https://zakon.rada.gov.ua/laws/show/1556-18#Text
https://zakon.rada.gov.ua/laws/show/3534-20#Text
https://zakon.rada.gov.ua/laws/show/3534-20#Text


                             Актуальні питання у сучасній науці  
            № 9(39) 2025 

 
 
 
 
 

 

 

1118 

6. Закон України «Про науково-технічну інформацію» (№ 3322-XII від 25.06.1993). 
URL: https://zakon.rada.gov.ua/laws/show/3322-12#Text 

7. Закон України «Про освіту» (№ 2145-VIII від 05.09.2017). URL: https://zakon.rada. 
gov.ua/laws/show/2145-19 

8. Закон України «Про пріоритетні напрями розвитку науки і техніки» (№ 247-VIII від 
08.09.2015). URL: https://zakon.rada.gov.ua/laws/show/247-19#Text 

9. Каленський А. Наукові підходи до розвитку дослідницької компетентності вчителів 
ліцею. Педагогічні науки. 2025. Вип. 16. С. 27–33.  

10. Концепція розвитку педагогічної освіти: Наказ МОН України від 16.07.2018 № 776. 
11. Леврінц М., Варга Н., Попик Ю. Розвиток дослідницької компетентності майбутніх 

педагогів у вищій школі: зарубіжний досвід. Науковий вісник Ужгородського університету. 
Серія: Педагогіка. Соціальна робота. 2023. Вип. 2. С. 71–75. 

12. Міністерство освіти і науки України. Наказ № 520 від 11.05.2021 Про затвердження 
стандарту вищої освіти за спеціальністю 011 «Освітні, педагогічні науки» для другого 
(магістерського) рівня вищої освіти. URL: https://osvita.ua/legislation/Vishya_osvita/82566/ 

13. Портян М. Формування проектувальної компетентності майбутніх учителів 
початкової школи і вихователів закладів дошкільної освіти. Теорія та методика навчання та 
виховання. Вип. 46. С. 104–121. 

14. Професійний стандарт «Вчитель закладу загальної середньої освіти». 2024. URL: 
https://mon.gov.ua/npa/pro-zatverdzhennia-profesiinoho-standartu-vchytel-zakladu-zahalnoi-
serednoi-osvity 

15. Роганова М. Формування дослідницької компетентності майбутніх педагогів 
дошкільної освіти в процесі професійної підготовки. Вісник Сумського національного 
аграрного університету. Серія: Педагогічні науки. 2024. Вип. 1112. С. 1068–1087.  

16. Сердюк Г. Аналіз основних дефініцій дослідження розвитку дослідницької 
компетентності вчителів української мови та літератури. Професійна педагогіка. 2023. 
Вип. 1(26). С. 31–40.  

17. Сердюк Г. Проблема розвитку дослідницької компетентності вчителів української 
мови. Інноваційна педагогіка. 2023. Вип. 65. Т. 2. С. 111–116. 

18. Скорик Т. Теорія і практика професійної успішності майбутнього вчителя у 
закладах вищої освіти України (друга половина ХХ – початок ХХІ століття) : автореф. … докт. 
пед. н., 13.00.01 – загальна педагогіка та історія педагогіки. НУ «Чернігівський колегіум» імені 
Т. Шевченка. 2021. 44 с. 

19. Товканець О. Розвиток дослідницької компетентності майбутніх педагогів в 
умовах багаторівневого навчання. Молодь і ринок. 2024. Вип. 7–8(227–228). С. 85–89.  

20. Успіхи та прорахунки шкільної освіти за роки незалежності: що про це думають 
ексміністри та чинний очільник МОН (частина друга). Нова українська школа. 2024. URL: 
https://nus.org.ua/2024/11/11/uspihy-ta-prorahunky-shkilnoyi-osvity-za-roky-nezalezhnosti-shho-
pro-tse-dumayut-eksministry-ta-chynnyj-ochilnyk-mon-chastyna-druga/ 

21. Фрицюк В.., Баюрко Н., Фрицюк В. Дослідницька компетентність як складова 
готовності майбутніх педагогів до професійного саморозвитку. Перспективи та інновації 
науки. 2024. Вип. 1. С. 353–365. 

22. Шкільна освіта: реформа старшої школи: розвінчуємо міфи та відповідаємо на 
запитання. 2025. URL: https://mon.gov.ua/news/reforma-starshoi-shkoly-rozvinchuiemo-mify-ta-
vidpovidaiemo-na-zapytannia 

23. Шмалій Л. Науково-дослідницька робота як умова формування професійної 
компетентності педагога. Соціально-гуманітарний вісник. 2021. Вип. 37. С. 10–11. 

24. Яценко В., Головань М. Сутність та зміст поняття «дослідницька компетентність». 
Теорія та методика навчання фундаментальних дисциплін у вищій школі. 2017. Вип. 7. С. 55–62.   

https://zakon.rada.gov.ua/laws/show/3322-12#Text
https://zakon.rada.gov.ua/laws/show/2145-19
https://zakon.rada.gov.ua/laws/show/2145-19
https://zakon.rada.gov.ua/laws/show/247-19#Text
https://osvita.ua/legislation/Vishya_osvita/82566/
https://mon.gov.ua/npa/pro-zatverdzhennia-profesiinoho-standartu-vchytel-zakladu-zahalnoi-serednoi-osvity
https://mon.gov.ua/npa/pro-zatverdzhennia-profesiinoho-standartu-vchytel-zakladu-zahalnoi-serednoi-osvity
https://nus.org.ua/2024/11/11/uspihy-ta-prorahunky-shkilnoyi-osvity-za-roky-nezalezhnosti-shho-pro-tse-dumayut-eksministry-ta-chynnyj-ochilnyk-mon-chastyna-druga/
https://nus.org.ua/2024/11/11/uspihy-ta-prorahunky-shkilnoyi-osvity-za-roky-nezalezhnosti-shho-pro-tse-dumayut-eksministry-ta-chynnyj-ochilnyk-mon-chastyna-druga/
https://mon.gov.ua/news/reforma-starshoi-shkoly-rozvinchuiemo-mify-ta-vidpovidaiemo-na-zapytannia
https://mon.gov.ua/news/reforma-starshoi-shkoly-rozvinchuiemo-mify-ta-vidpovidaiemo-na-zapytannia

